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Abstract

As all we know, pragmatics can indeed be taught in the classroom since the extensively discussed results of
previous studies from Kasper (1997) and Rose and Kasper (2001). Meanwhile, in Kasper words, ‘Successful
communication is a matter of optimal rather than total convergence’. In order to achieve optimal convergence for
learners, it is important to prepare teaching materials from language structure centered to pragmatic centered.
This sharing shows how to prepare pragmatic effective teaching materials to 14 English CSL (Cantonese as a
Second Language) learners in a Refresher Cantonese Course and meet learners’ demonstrated needs.

1. Why Pragmatics

In this Refresher Cantonese Course, all of learners have been working in Hong Kong Police Force (HKPF) since
1994 or earlier. They are all male and are Senior Superintendent of Police (SSP,1) or Superintendent of Police
(SP,1) or Chief Inspector of Police(CIP,8) or Inspector of Police(IP,1) or Senior Inspector of Police(SIP, 3).

Also, they have learned Cantonese by systematic programs for 3-5 years around 20 years ago. Although speaking
Cantonese is not “must” by living in Hong Kong, learners had been in here for more than 23 years at the time this
Refresher Course was conducted. Therefore, learners of this course are assumed to be intermediate or with the
basic knowledge of Cantonese language system. What’s more, the course is to be designed for adult learners with
special needs in a professional work situation---- HKPF.

Tablel
Total Gender Nationality Position (High Positions—> Mid Positions) No.
14 Male British Senior Superintendent of Police 1
(All from England or|Superintendent of Police 1
Scotland) Chief Inspector of Police 8
Inspector of Police 1
Senior Inspector of Police 3

2. How to Prepare Teaching Materials
2.1 Organizing Principle
2.1.1 Within second language studies and teaching, speech acts, conversational structure, conversational

implicature, conversational management, discourse organization, and sociolinguistic aspects of language use are
included.

2.1.2 According to the situations of our learners, focus primarily on their purposes of learning should be needed.

2.1.3 Aim to facilitate the learners’ sense of being able to find socially appropriate language for the situations that
they encounter.

2.2 Course Content Confirmation

According to the ground rules have been set and after negotiation with the Training Department of HKPF, the
course content has been confirmed as below:
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Lessons Topics
Lesson 1 Work in an office & talk about your work
Lesson 2 Describe and discuss pick pocket cases
Lesson 3 Work during major Festivals in Hong Kong:
e.g. special traffic arrangements and crowd management
Lesson 4 Escort heavily injured to hospital and discuss major accidents
Lesson 5 Handling cheating cases
Lesson 6 Discuss some social problems in Hong Kong:
focused topic Drug Abuse
Lesson 7 Report and discuss robbery cases
Lesson 8 Discuss some social problems in Hong Kong:
focused topic Domestic Violence
Lesson 9 Discuss Hong Kong economy and loan shark cases
Lesson 10 General Revision

2.2.1 Souse Texts

Since haven’t known well about Police Force, any publication and broadcasting related to Police Force and the
web-site of HKPF turn out to be the best database for reference. Three different types of texts (Table 2) have been
chosen to fulfill “real” pragmatic functions.

Table 2
Text Case description (in order to represent a 30% 200
(In Cantonese Romanization)  |“real” context of different cases) words
Official interview with reporters 30% 100
words
News (to represent a crime briefly to public) |40% 150
words

2.3 Teaching materials
Text in Romanization, VVocabulary, Sentence Structure and Situation are included in each Lesson.

Cheating cases

Jimihng tihng Laithsd didsyun gimyaht hew Siman wian, Text

kéuihdeih yeulk o seuhnpjae salipyar dim had Seuhnpedui foches <|—
Jaahm A chéuthiu chihnmmbn dimg. Yihgi sahp dim giu la,

Laihsg dou jé fochs jaahm la, daahnhaih Jimihng juhng meih

dou, soyih, Laihsd kyutdihng dang yayaho. Jauh had o7 go

sihhauh, yiuh ¥it go nédwmhyin haahng maahlinh, kéuih hduchih

héu ghanjEung gam, mahn Laihsd: “sinjé, sinjé€, ngdh gimjm hii

Sinyan lanh Héunggong léwhhaihng, danhnhahb, ngoh

ngiamngiam faatyihn ngdh go ngahnbfian tihng jinggin d5u m

it 36, m T haih jihgéi dit jo dihng béi yahn 3o jo. . Néh he m

héwih je viit chin min béi ngdéh bou baahn 4i jmggin a? "......
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YVocabulary

1. dasyun AV plan
2. kyutdihng AV/N: decide to. decision Vocabulary
3. houchih AV: looks like s
4. ginjéung Ady: nervous
Sentence Structure
1. Gingfong foyuh sihmahn tathgong ngongin séunggwdaan ge
stusik

(Police appealed to the public for information on this case

related.) Sentence Structure

Situation in Romanization
1. Scuhng go singkéih faatsang j6 siam se1 jong dihnwa
pinngon. pinji dou yuhng leuihchih ge saufaat ngaak
16uhyahngs 41 chin - da dihnwa béi kéuithdeih, wah
kéuihdeih ge jainéui yihga yauh ngaihhim, giu kéuihdeih Situation

jikhaak yahp chin lohk xx wuhhau. Yihga yauh vat go
geijé fongmahn néih, chéng néih tiihséng hah dv
16uhyahngs, heimohng kéuihdeih m héu béi yahn Jak.

2. Yihgsa giatauh pinngon ge leuthyihng yavh houds,
peiyiuh wah: ga gaimsik (Fake Gold), béuyeuhkdéng (Fake
Herbs), junggim (Pyranud Schemes) dangdang. Chéng
néih tithng ngéh deih gaaisiuh yat jang néih chyualéih gwo

waahk j€ néih téng gwo ge gaaitauh pinngon.

2.3.1 Texts without Translations

Refer to the situations of the learners, translations related activities could be conducted with most of them whose
communicative competence is already developed that they have an overview of the equivalence relations between
Cantonese and English and cultures.

Therefore, texts of teaching materials are provided without English translations, and just ask learners to embrace
them. This activity is indeed more motivated and creative than reading sentence-by-sentence translations as
traditional. Virtually, it already became an inspiring part during the classroom.

Case sharing (a clue of learners’ thinking and creating):
In Cantonese: G6 go chaak haak dou geuk yuhn.

S1: That thief is scared to leg soft?

S2: No, it should be the same meaning as “G6 go chaak haak dou séi j6” (Cantonese), like scared to die, very very
scary.

S3: Oh, no! It means that thief is scared to jelly legs.

S4: Oh, yeah! You are right.

“scared to leg soft” “scared to die” “scared to jelly legs”
haak dou geuk yahn = haak dou séi j6 = haak dou geuk yahn
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2.3.2 Vocabulary and Sentence Structures

Base on three different types of sours texts, to pick up core words and sentence structures, which should be
introduced as phrase units used in high frequencies should be needed.

Table 3
Vocabulary For instance: Appeals to the Public VVoc. Around 30
1. Ging fong
N:police (in publication context)
2. Fiyuh
V: to appeal
Sentence Structures For instance: 1 or 2 /lesson

Appeals to the Public

Sentence Structures:

-Police appealed to the public for information on missing girl in
Wong Tai Sin.

-Gingfong fuyuh sihmahn taihgting Wohng daaih sin satjiing néuihji

Lesson Text in Romanization(2)
Sanmahn boudouh yiuhn: Nidouh haih Heunggong
dihntéih, yihga boudouh maahngaan sanmahn.
Gamyaht hahjau léuhng dimjiing, yauh 4 go féitouh
dagip hai Gauluhngsihng Taaiji douh ding tihng
Naahmgok gouh gaaugaai yat gaan jyubou gamhong.
Gingyuihn géondou yihnchéuhng hauh, séungfong
yatguhng hd1)6 saamsahpgéi ch@ung. Yauh 3 go féitouh
jungch@ung. dongchéuhng séimohng. Juhng yauh 1 go
téitouh lauhmohng, gingfong yihga tingchap yatmihng
Junggwok jihk naahmji. nihnlihng yvauh 30 j1 35 sew,
jungdang sanchoih.|Gingfong fuyuh s

ngongin séun raan ge siusik.

tathguing

Appeals to the Public

Sentence Structure: Appeals to the Public

- B 5 R T R R AR AR AH B Voc.

-. Police appealed to the public for information on this =25

case related. N:police (in formal context)
W
V: to appeal
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2.3.3 Situation
Both topic-related and the “real” contexts assumed learners will faced to are the main points to be considered.

Table 4

Situations --To work in different places 2 or 3 /lesson
(to work in the office, in the scene, etc.)

--Official interview with reporters

(to appeal the Public to make the cooperation with Police, represent a
case to the Public, etc.)

--To share some cases with others

(in a casual context)

Situation
To share some cases
1. Ching gokwai gaandaan génghah vatjiing jeuigahn with others
faatsang ge sanman. waahkjé vihchihn chytihléih gwo

ge ngongin.

. Ching léuhng wai tihnghohk vatjéu: yvat wai haih

]

To work in the scene
seungjé, vat wai haih gingchaat. G6 wai gingchaat yiu
mahn chingchoé seungjé ge chihngfong. tithngmaaih
sung kéuih heui viyun.

3. Yihga faatsangjo vatgo ngongin (hoyih haih dagip.

— - : vauh vahn dohléau, gaauting vi'ngoih. vauh vahn
Official interview with ) )
reporters sauhs@ung dangdang.) Ching vat wai tihnghohk jouh

gingfong doihbiu. 1éuhng wai tihnghohk jouh geijé.
Ching geijé mahn gingfong doihbiu gwaanyt ngongin
ge mahntaih. gingfong doihbiu dou hénahng viu fiuyuh

sthimahn bongsau.

3. Conclusion

Considering the characteristics of this Cantonese Refresher Course, to choose the authentic learning materials
from variety of different resources including the Internet should be needed.

On the other hand, base on learning purpose-related orientation, to set the learning outcomes refer to the
simulation of communicative tasks required by the target situation should be more effective. Also, to give learners
different tasks, for instance, to simulate the conference preparation, presentation of a particular crime case, formal
interviews with reporters, taking a statement with people (victims or witness), and making announcements in
Public, would be productive.
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